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Hadice nymv 6 mulcayy i HAUUHACMCA € NEPB020 uazd...
Jlao-y3vl «/ao 03 ysuny» («Kanown [lymu u 6razooamuy)

Ha ¢axynprere NOBBINIEHNS KBATH(UKALNE U NPO(ECCHOHATEHOH IePeroAroTOBKU paboT-
HHMKOB 00pa30BaHMst MOCKOBCKOT'O II€larorM4ecKoro rocyJapcTBeHHOI0 YHUBEPCUTETA B TCUCHHE
HECKOJBKHX JeT TPaJUIMOHHO B TaThsHUH J€Hb — IEHb CTYACHTOB U YHUBEPCHTETOB — IIPOXOJH-
1M HaydHO-npakTHdeckue koHpepenmuu. C 2009 roga 3Tu KOH(EPEHIUH CTaId MPOBOIUTHCS B
tdopmare Beepoccuiickux meparorndeckux yreHuid HaydHoit mkoisl YipasieHus: 00pa3oBaTeib-
HBIMM CHCTEMaMHU, OCHOBOIIOJIO)KHHUKOM KOTOpod sBisercst TarbsiHa MBanoBHa Illamosa (22
HOs10pst 1924 — 28 urons 2010) — npod., JOKTOp NeJarorndyeckux Hayk, 3acily:KeHHbBIH JesTelb
Hayku P®, uneH-kop. PAO, nodeTHblii wieH MexXIyHapOJHON aKaJeMUH IEAaroruyecKoro
obpasosanus (MAHIIO) [15-20]. IIpuka3om pexropa MIIT'Y B 2011 roxgy Beepoccuiickue nena-
roruyeckue 4reHuss HayuHoil 1kosbl YrpaBiieHus oOpa3oBaTelbHbIMU CHUCTEMaMHU MOJYYHIH
odunmaneueiii craryc «lllamoBckux». B 2017 roay pemenuem Ilpesummyma MexayHapoaHO#M
aKaJeMHH HayK Ilearorudeckoro oopasoBanus lllamoBckue uTeHus momydmin cratyc «Mexmy-
HapOJHOW HayYHO-TIPAKTHIECKON KOH(DEPSHIHI».

25 suBaps 2018 rozxa, B 1eHb HaMSATH CB. My4eHHIB! TaTHaHbl — HEOSCHON MOKPOBUTEIbHHIIBI
CTY/ICHTOB M TeJaroroB — B croauyHod mkose Ne 354 um. J[.M. KapOsiuesa (qupexrop: T.K.
Poxnonosa, k.1LH., wieH-kopp. MAHIIO) cocrostmacs X MexxayHaponHasi Hay9HO-IPAKTHIECKast
xoHpepeHnus «lllaMOBckHe Nemarormyeckue YTEHHs HAyYHOW IIKOJBI YIpaBieHHs oOpa3oBa-
TesbHbIMU cucteMamu TaTbsHbl ViBaHoBHBI 1lamoBoit o Teme: «Hayunas mkona T.M. IllamoBoii:
METOZI0JIOr0-TEOPETHIECKUE U TEXHOIOTUUECKHE PECYPChl Pa3BHTHS 00pa30BaTENbHBIX CHCTEM).
Opranuszaropamu urenuil BeicTymun: HIT «MexnyHapoaHas akajeMust HayK II€IarOruueckoro
obpazoBanus», PI'BOY BO «MOCKOBCKHH IT€arorndecKuii rocyapcTBEHHBIH YHHBEPCUTETY,
HO «®onza moanepKku U pa3BUTHsI 00pa3oBaHUs, TBOPYECTBa, KyIbTypb», POO «MHHOBamu B
obpazoBanun» (benapyce), Munckuii ¢pummuan GIT'BOY BO «Poccuiickuii 5KOHOMUYECKUH yHU-
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Ta OBbUIO peann3oBaHO 35 y4eOHBIX MporpaMm u3 22 yHHBEPCUTETOB MHpa. 3a nocnenHue 10 ner
ydeOHasl mporpamMMa, OCHOBAaHHAs Ha PACIIMPEHHOM y4eOHOM Kypce, JOCTHIIA CBOHX Leleil, B
YaCTHOCTH, ITyTE€M HOBBILICHHS KauecTBa €€ IPEIo1aBaTeNIbCKOr0 COCTaBa, PACIINPEHNS HayIHBIX
HCCIeIOBAaHUH CTYJIGHTOB, PA3BUTHS MEXYHAPOJAHOIO COTPYHHYECTBA.

Pacumpunace akageMuueckass MOOMJIBHOCTB CTyJeHTOB. OQHOW M3 1ieneil mpoekTa ObLIo
IIPUBJICYCHIE HHOCTPAHHBIX CTYICHTOB 11 00ydeHHs BOo Brername. Ilnan cocTostt B TOM, YTOOBI
npusieds 3000 HHOCTPaHHBIX CTYJEHTOB BO BrerHaM mist oOyueHus, HO 4epe3 10 yet 3To 4ncio
nocturio sk 2000 ctyneHToB. B npouecce peanusanyuu NpoeKT TAKKe CTAIKUBAICA CO MHOTH-
MH TPYJHOCTAMH: HEKOMIIETEHTHbIE MPENOaBaTeIN HHOCTPAHHOTO A3bIKA, OTPAaHUYCHHBIN O107-
KET.

ITomumo mporpaMM MOBBIIEHHS KBATH(HKALNY, YHHBEPCUTETHI TAKXKe pa3pabaThIBad Ipy-
rue BBICOKOKAUECTBEHHbIE yueOHble nporpaMmbl. 18 utons 2014 r. MuHucTepcTBO 00pa3oBaHus
BoimycTiino Hupkymsp Ne 23/2014 / TT-BGDDT, perynupyomuii KauecTBO yHUBEPCUTETCKOTO
obpa3oBaHus. 1{enbio MOBBINICHHS KBATH(UKAMY SB/LUIOCH MOBBIIICHHE KauecTBa OOYUCHHS Ha
BBICIIIEM YPOBHE B KBATU()UIMPOBAHHBIX YUCOHBIX 3aBEACHUSX. YUeOHbIC MPOrPaMMBI BEICILIETO
obpa3oBaHus BO BoeTHame ObLIH HAalpaBlIeHbl HA UX JOCTYIHOCTb JJIs CTYJIGHTOB.

MunuctepcTBo 00pa3zoBaHus BreTHamMa Taxke MOAEPHU3HPOBAIO MPOrPaMMy OOy4eHHUs I10-
muTHIecKuM TeopusiM. Kax MBI 3HaeM, colmanbHas cucteMa BrerHama mocie 1975 r. Gbuia mo-
CTpOEGHAa Ha COLMATMCTHYECKOH Mopenu. Takum o0pa3oM, MapKCHCTCKash HAEOJIOTHS Hrpaya
BaKHYIO POJIb B OOLIECTBEHHO-TOIMTHYECKON u3HU BrerHama. Jloroe BpeMst HOJNUTHYECKHE
IUCHUIUIMHBL Mapkcu3Ma U upeonorun Xo Illn Muna 3aHEManu OONBIIYI0O 4acTh BPEMEHH B
y4eOHOM ITaHe BEETHAMCKOTO BBICIIEro 00pa3oBaHus. OHAKO IS HHTETPAIlU BBICIIETO oOpa-
30BaHMs JUCLHUIUIMHEI HeoOXoxammo Obuio m3MeHHTh. B 2008 1. MuHMCTEpCTBO 00pa3oBaHMs
BpeTHama NpHUHSIIO pelieHre 00 00beANHEHNH TPeX MPOrpaMM: MapKCHCTCKO-JICHUHCKOM (uio-
coduu, MapKCUCTCKO-ICHUHCKOH MOTUTUYECKON 9KOHOMHU U COLMANBHOI HayKH. DTO H3MEHEHHE
HaIpaBJIeHO Ha IPEo0ICHNE Pa3phIBa MEXK/Ly BEICIIMM 00pa3oBaHUEM BO BreTHame U B Mupe.

JU1s vHTerpanyi ¢ MEPOBEIM 00pa3oBaHHEM HanboJiee BaKHBIM 3JIEMEHTOM SIBHIIOCH H3yde-
HHE€ UHOCTPAHHOro si3bika. OCco3HaBas BaXKHYIO POJIb W3YUEHHs MHOCTPAHHBIX SI3IKOB M HEO0XO-
JUMOCTh MHHOBAllMH B WX HPENOAaBaHMU M U3y4eHHH, MHHHCTepCTBO 00pa3zoBaHus BreTHama
pa3paboTaino u BHeIPUIO MpoekT «OO0yueHne 1 H3ydeHHe HHOCTPAHHBIX SA3BIKOB B HAIIMOHAIBHOU
cucreMe obpasoBanusi Ha miepuog 2008-2020 rr.». Bbut BHECEHBI CIIEIYIOIINEC M3MCHEHHS B
HPEIO/IaBaHNEe MHOCTPAHHBIX S3BIKOB: CO3/[aHbl HOBbIE MPOrPaMMbI OOYHYECHHSI MHOCTPAHHOMY
SI3BIKY OJI YBEPEHHOTO OOILICHMS BRETHAMCKHX BBITYCKHUKOB B MHTEIPUPOBAHHON, MHOTOSI3bIU-
HOIf, MHOTOKYJIbTYPHOIHl Cpefie; yBeIMYMIOCh KOIHYECTBO KypCOB IO H3YUCHHIO WHOCTPAHHOTO
13bIKa; BHEJPEHBI MEXITyHApOIHbIE CTAHAAPTHl OLICHKH KayecTBa YCBOCHUSI HHOCTPAHHBIX SI3bI-
KOB, IpeJroiararonye 6 MeXayHapoJHbIX YPOBHEH, yCTAHOBIEHHBIX Accolualell eBponeiickux
9K3aMEHOB 110 HHOCTPAHHOMY SI3BIKY); CO3JaHbI HOBBIE y4eOHbIE IIPOrPaMMBbl 10 HHOCTPAHHOMY
SI3BIKY.

OTOT mpoeKT uMen obumii Orowket mouty 9400 MIIIHAPIOB, SBISUICS OJHUM M3 KpPYITHEH-
LINX MMPOEKTOB MpaBUTeNbCTBAa BheTHama 1o Bompocam obpaszoBanus. Ho mocne 9 ner peanusa-
I[UHU NIPOEKT He JOCTHUT JKEIAaeMbIX Pe3yIbTaToOB U IO IIPOTHO3aM OKa3ajIcs HeyJadHBIM H3-3a TOTO,
YTO IIeJIH OKa3aJIUCh BEICOKH IO CPABHEHHIO C BO3MOXKHOCTBIO MX pealli3alii. YCIoBUS 00yde-
HUS HE OTBEYAIN TPEOOBAHHM IIPEIOIaBaHUsI HHOCTPAHHBIM SI3bIKaM B TCHACHI[UU HHTETPALIMU U
MHHOBAILMI, 00HAPYKMIIaCh HEXBAaTKa 000PYI0BAHNUS 1 HPEBBIIAOIIEE KOIHYECTBO 00YYarOIIHX-
csl. YuebHas cpesia He COOTBOBAJa MEXIYHApOAHBIM CTaHAApPTaM U HE CO3JaBala Ul CTYACHTOB
MOTHBAIHIO aKTUBHO H3y4YaTh HHOCTPAHHbIE S3BIKH.

Vcxons n3 oTuX orpaHudeHui, 22 nexabps 2017 r. mpeMbep-MuHUCTP BheTHama mosmucan
Pentenne «2080 /QD-TTg», B KOTOPOM yTBEPIKIACTCsI KOPPEKTHPOBKA M JOMOIHEHHE K IIPOSKTaM
IpenofaBaHusi U OOyYeHHs MHOCTPAHHOMY S3BIKy. IlepHof peanusanyu 3TOr0 IPOEKTa CBHIE-
TEIBCTBYET O BHICOKOU PEIIMMOCTH IPAaBUTENbCTBA BreTHaMa yIIydIINTh yPOBEHb HHOCTPAHHOTO
sI3bIKa JUISI MHTETPAlliy CHUCTEMBI 00pa3oBaHusl BeeTHaMa B MIpoBoe 00pa3oBaTeIbHOE IPOCTPaH-
CTBO.
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Summary. Self-assessment by students is related to the development of skills for forming
objective and critical feedback, as well as meta-cognitive skills for self-assessment of their
performance during exam activities. The TeSLA system, which is applicable in different test
scenarios and contexts, can also be used for self-assessment purposes. This article presents a self-
assessment model using the TeSLA system, which was developed on the basis of a summary and
analysis of best practices in the field of self-assessment and conducted TeSLA pilot experiments.

Key words: self-assessment; TeSLA; combined training; distance learning; formal training

Introduction

The responsibility for well-designed training and testing activities is entirely led by the
responsible tutor, who plays the role of a training designer, trainer and assessor. They should also
take into account the importance of self-evaluation and self-assessment for acquiring new
knowledge and skills or for reinforcing ones that have been acquired during the course [10].

Student assessment is an essential component of their education process and contributes to
both their progress and the end result. Quality education (see [7]) means the same effect of both
the predictable learning process and its outcome, taking into account the target priorities and needs
of the individual, society and the state.

Fitzpatrick defines self-assessment as a form of assessment where each student understands
their strengths and weaknesses in a field of knowledge in order to identify their learning goals,
overcome weaknesses and improve achievements or performance. [3].

Boud & Falchikov speak of self-assessment as involvment of students in the process of
evaluation of their training, in particular evaluating achievements and results [1]. Self-assessment
can be ongoing and improves the learning process, but it can also be generalized and help them
assess how much knowledge they have acquired in a particular area. The result of self-assessment
can be part of the final assessment of the students.

Self-assessment can include evaluation of various exam activities: tests, practical tasks,
solving mathematical problems, course projects. In literature, self-testing is known as a test and an
assessment of the student's performance.

The aim of the article is to offer a self-assessment model suitable for engineering education,
using the TeSLA system for authentication and authorship verification. The model was developed
after summarizing and analyzing existing systems for self-assessment and evaluation and after
pilot experiments with the TeSLA system in Technical University of Sofia.

Review of self-assessment and self-evaluation systems

This section shows some solutions that enable prospective engineers to assess their own exam
activities.

To help train students in C programming, the Reflect system [6] was created, with its primary
objectives being to enable students to evaluate their own knowledge and monitor progress in their
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learning. Newer versions of the system include components that enable students to model different
situations on their own, which is used to keep smarter feedback on the learners’ progress, thereby
promoting self-reflection. The Reflect system contains a set of self-assessment tasks.

The so-called Intelligent e-learning environment (ILE) is proposed in [2], which promotes
active and collaborative learning for students. The ILE draws attention to the fact that the final
assessment of the training is formed by the results of the tests as well as by the contribution of the
students to the continuous course development. The system is applied in the course "Electrical
Chain Analysis".

The appropriate presentation of information in various forms allows students to perceive only
data that is relevant. Different ways of presenting information support and facilitate its easier
absorption. For example, Nardoo [4] is an ecology themed self-learning system that provides
information, which students can see, evaluate, and compare in different forms - graphics, video
and audio.

Knowledge integration systems enable students to identify or link new knowledge with
already existing knowledge. For example, the WISE tool [8] allows students to organize their
ideas for data gathered from the Internet and integrate them with their existing knowledge.

New knowledge generation systems allow students to present their ideas in an appropriate
form. For example, the Presentation Maker tool [5] allows students to create artifacts by
combining various available resources, such as graphics and dashboards, along with personal
notes and audio clips.

The TeSLA system for authentication and authorship verification

The TeSLA system is being developed in conjunction with the three-year project "Adaptive,
Trust-based e-Learning Assessment", funded under the European H2020 program. It supports e-
testing in courses where combined training or distance learning courses are applied. TeSLA is now
tested for evaluating exams in a formal learning environment, with ongoing, concise and
continuous assessment. Pilot experiments with the TeSLA system and the experience gained have
shown that suitable self-assessment scenarios by students trained in Technical Universities can be
summarized as follows:

. Scenario 1: Students have to perform a self-assessment task, for which the tutor
has prepared a list of self-assessment criteria. For example, students must complete a test activity
in which they have to self-test (perform a test). They form their self-assessment after taking into
account the criteria prepared by the tutor. In addition, students may be asked to explain why they
have assessed their knowledge/skills accordingly. Students can be encouraged on completion of
their self-assessment, this task being perceived as a percentage of the final grade. They can also be
stimulated by performing qualitative self-assessment.

. Scenario 2: Self-assessment can be implemented in combination with other forms
of assessment. For example, students should submit their self-assessment according to predefined
criteria regarding their activities during the course, such as participation in a lecture or preparation
of a presentation, course work or a project. Such self-assessment can be encouraged in different
ways. The self-assessment may be a percentage of the final mark or be counted as an average
arithmetic value, also taking into account the teacher's assessment.

. Scenario 3: Another approach is for the teacher to evaluate the student's self-
assessment and to make this assessment a percentage of the final grade.
. Scenario 4: It is possible for students' self-assessment to not be a percentage of the

final grade nor be evaluated by the lecturer. In this case, students will self-assess according to
certain criteria, thus improving their performance, achievements or end results.

Model for self-assessment using the TeSLA system

Based on the review of existing e-self-assessment systems, the pilot experiments carried out
under the TeSLA project as well as the long experience of the authors in their work with students
from the Technical University of Sofia, a self-assessment model has been proposed taking into
account the following factors:

. Context of the model implementation — Until recently, self-assessment by students
had been carried out to support formal learning and examination activities, but the model is also
suitable for assisting non-formal learning. For TUS as a university, which is characterized by
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offline training in auditoriums and laboratories, as well as combined training applicable to some
courses, the model is used for e-Learning purposes.

. Assessment model — 1t is possible for the self-assessment by students to not be
combined with another evaluation model and to not affect the final grade. The tutor can decide
that the competences that students will receive in the self-assessment process are among the course
targets, and then the student's self-assessment or the tutor’s evaluation of the student’s self-
assessment can form a percentage of the final grade.

. Role of the self-assessment — the tutor should clearly define the goals of self-
assessment: whether it will support learning and examination activities, or has the task of
improving the performance of a particular activity by the student, or it would test knowledge
and/or skills.

. TeSLA instrumentarium — the tutor should evaluate which TeSLA tools are
appropriate in carrying out self-assessment activities depending on which test activity is to be
performed: test execution, solving an engineering problem, preparation and implementation of a
presentation, course work or project, or other activity.

. Role of the tutor — it turns out that the tutor plays a particularly important role before
and after the self-assessment process. They should prepare adequate resources for students who
have no self-assessment experience, as well as provide opportunities for experienced students to
participate in setting criteria and self-assessment standards. After self-assessment, the tutor would
have to decide whether to take into account the students' assessment or to form their own
evaluation of the self-assessment process.

. Students' self-assessment experience — usually, first-year students do not have
experience with self-assessment, and they need resources developed by the tutor to help them
perform self-assessment to high quality standards. Students with self-assessment experience can
be involved in the preparation of criteria and standards for self-assessment.

Conclusion

Self-assessment contributes not only to the assessment of knowledge and skills, but also to the
development of metacognitive skills [9] for objective and critical evaluation, and helps to detect
and fill the gaps and manage the learning process. Students are actively involved in their training,
become more responsible, and see the opportunity to control their training. Technological
solutions such as the TeSLA system can facilitate the self-assessment process by providing student
authentication features and authorship verification. The paper presents a self-assessment model
using the TeSLA system, which can be used in different self-assessment scenarios as well as in
different contexts.
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The Educational System in the Syrian Arab Republic and its functioning in the modern
post-war period
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Summary. If morality is the first pillar of nations and peoples, so science is its second pillar.
the war took place in Syria and brooked down the Syrian society's structure in its various sectors,
economic, social and service. Education is one of those sectors that was negatively affected in its
most aspects by the war through the declining of quality levels of its outputs and the loss of further
strategies that can lead to the brink of abyss, and leave effects not limited to the current period
but will take the next phase of the future of the country. In this paper we will point out the reality
of the educational process in Syria during the recent crisis, and try to give some ideas that can
work at least in solving some of the problem that have emerged in this sector.

Key words: education; Syria; schools; universities; war; crisis; society.

The educational sector in Syria has aimed to reduce the illiteracy rate to a small extent and
rehabilitate the members of the society in order to effectively enter to the labor market and adapt
to the technical changes. However, after the devastating crisis, the fear of illiteracy rises again, due
to the influence of the destruction, displacement, homelessness and lack of services on the
educational process.

In the reading of the statistics related to the education sector and the effects of the crisis, we
can explore the scale of the disaster that has hit this sector especially, and the Syrian society in
general, because of the correlation between the declining in education levels and the emergence of
many social and developmental problems as well as the structure of human resources that will lead
the process of development and reconstruction of the country.

A UNICEF report indicated that 2.8 million children left their schools as a result of their
destruction, escaping from conflict zones or seeking work in the labor market to support their
families. This is -in fact- a horrific figure and carries serious consequences, the lowest is depriving
the child of education, and the highest - is the tendency to join the «terrorist thought» groups, as
well as it will have an impact on the decline of GDP in the future by 5.4%.

The report also pointed out that the rate of enrollment in primary education (from 1 to 9th
classes) has declined from 98% in 2011 to 70% in 2014, reaching 50% in 2017 due to the
escalation of military confrontations and violence on the one hand, and the migration of many
Syrian families abroad on the other hand. The United Nations estimates that half of the children do
not receive any education in refugee camps in neighboring countries, which means more than
600,000 children remain outside educational institutions there.

In addition, many parents have stopped sending their children to school, especially girls,
because of insecurity and fear of attacks, according to the UN Special Representative on Children
and Armed Conflict, who added that many non-governmental reports point to the separation of
male and female students, and proscription of teaching music as a material study in schools in
certain areas under the control of extremist religious groups.
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All of this will have an impact on the cultural and social level of these children in the future,
and on the way they live and raise their children on, moreover working in traditional characters
that are far from the scientific and civilized foundations of today's world, so as a result of all that,
these human resource swill not be qualified to contribute to the reconstruction of the country when
the war ends.

Damages of the educational infrastructures in millions of dollars. According to the
minister of education in the Syrian government, the war damaged nearly 5,000 schools out of the
22,500 schools frequented by more than 5 million children before the crisis. These included total
or partial destruction of 3,000 schools, which the government would need at the very least to
rebuild, rehabilitate and qualify for § 100 million. While the rest of the affected schools were used
either as military sites or as places for sheltering the displaced. Most of them were located in three
governorates: Aleppo, Idlib, Deraa, in addition to Deir al-Zour, Raqqa and Damascus Countryside.

Displacement into safe areas has put pressure on schools located in those areas, in terms of the
number of students in the classroom or the availability of seats or teaching staff. The number of
students per class in some schools has increased to 90 students, whereas the average did not
exceed 35 students before the crisis, which affects the level of understanding, perception and
information that can be delivered to students. While some international non-governmental
organizations estimated the damage to the education sector from the destruction, loss or damage to
educational equipment and the departure of cadres in the amount of $ 1 billion, as well as the loss
and killing of more than 500 educational personnel and 500 other students.

Reduction of expenditure budget on higher education. The total damage to the higher
education sector was estimated at 9 billion Syrian pounds, according to sources in the Ministry of
Higher Education. These major damages were accompanied by a decline in government
expenditure on education during the crisis years. The education budget in 2010 amounted to 35.4
billion Syrian pounds, which equaled 778 million dollars in exchange rates for the said year. In
2012 it reached 19.5 billion pounds and 28.1 billion in 2015, which accounted for 2% of the total
budget appropriations and then amounted to 32.85 billion in the budget of 2016 accounted for
1.66% of the total budget and calculated at the exchange rate prevailing in the market, this amount
is only 84.23 million dollars, that constitute 10.8% of the 2010 higher education budget.

That reflects the reduced financial ability of the government to cover the expenses of the main
services in society, especially the education sector, and this will leave serious effects on the levels
and quality of its outputs in the case of the decline in the provision of basic education
requirements and teaching methods and tools, the bad security conditions, the weak financial
capabilities of citizens to enroll their children in private school or universities. The percentage of
increase in the number of students enrolled in Syrian universities during the crisis years declined
significantly, reaching 32.4% between 2006 and 2010, and decreased to 18.7% between 2010 and
2016. The main reasons of reducing number of university students, especially in the first stage,
can be clarified through:

— Disruption of transportation, difficulty in moving between cities and students' access to their
colleges.

— Bad security conditions in many cities where universities are located, and targeting them
more than once by missiles and rockets.

— The decline in the financial possibilities of the citizens due to the decline in their financial
capabilities and the high cost of education and living expenses.

— The decision of many students to emigrate to the country or join the military service.

The connection between increasing of the violence and declining of the education. Higher
education suffers from the absence of any national strategies linking its outputs to development
issues and their societal aspects. However, regardless of the scientific level, the potential and the
quality of the outputs of education in Syrian universities and the large number of students beyond
its absorptive capacity, as well as the administrative and organizational constraints and the
absence of the foundations and the real criteria in the selection and appointment of faculty
members, but it was able to provide the economy and society with many cadres and qualifications
that contributed in one way or another in the development process in the country before the crisis
years.
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